Information for Students who are Deaf and Hearing Impaired

Hearing Impairments 

Hearing impairment is a broad term that refers to hearing losses of varying degrees from hard-of-hearing to total deafness. The major challenge facing students with hearing impairments is communication. Hearing-impaired students vary widely in their communication skills. Among the conditions that affect the development of communication skills of persons with hearing impairments are personality, intelligence, nature and degree of deafness, degree and type of residual hearing, degree of benefit derived from amplification by hearing aid, family environment, and age of onset. Age of onset plays a crucial role in the development of language. Persons with prelingual hearing loss (present at birth or occurring before the acquisition of language and the development of speech patterns) are more functionally disabled than those who lose some degree of hearing after the development of language and speech.

Since much learning is acquired aurally, many students with hearing problems have both experiential and language deficiencies. Because they do not hear environmental noises and day-to-day conversations, hearing-impaired children miss a great deal of crucial information usually learned incidentally by non-hearing-impaired children. Although students can overcome some of these problems to varying degrees through great investments of time, energy, and effort by parents and educators, such deficiencies continue to be fairly common within the hearing-impaired population.

Most students with hearing impairments use a variety of communication methods. The most frequently used method is a combination of speech reading (lip-reading) and residual hearing, which is often amplified by hearing aids. It is important to note, however, that speech reading is only a partial solution, since experts estimate that only about 30 to 40 percent of spoken English is distinguishable on the lips even by the best speech readers under the most favorable conditions.

Many students with hearing impairments can and do speak. Most deaf students have normal speech organs and have learned to use them through speech therapy. Some deaf students cannot monitor or automatically control the tone and volume of their speech, so their speech may be initially difficult to understand. Understanding improves as one becomes more familiar with the deaf student's speech pattern.

Hearing-impaired students who communicate with speech and speech reading, as opposed to communicating manually with sign language, are referred to as "oral." The incidence of oral and manual communication varies with regional philosophical differences on the issue. The population of hearing-impaired students at UIndy is relatively small. Most of the hearing-impaired students at UIndy are oral.

The occasional hearing-impaired student at UIndy who communicates manually usually uses American Sign Language (ASL). In ASL, thoughts are expressed through a combination of hand and arm movements, positions, and gestures. The intensity and repetition of the movements and facial expressions are also important elements of manual communication. Fingerspelling is an element of sign language that is used when there is no equivalent sign for a particular English word or concept. Fingerspelling consists of finger and hand positions for each letter in the alphabet. This alphabet is called the American Manual Alphabet. Faculty should be aware that American Sign Language is not the exact equivalent of the English language. Rather, it is a concept-based shorthand method of communication; its syntax is quite different from English. As a result, many deaf students have not mastered the grammatical subtleties of English, which is their second language.

Students who have manual communication skills will usually have an interpreter with them in the classroom to help them understand what is being said. There are two types of interpreters -- oral and manual. The oral interpreter "mouths" what is being said, and the manual interpreter uses sign language. The two methods are often combined. Because class formats are so varied, it is recommended that the faculty member, interpreter, and student arrange a conference early in the semester to discuss any special arrangements that may be needed.

The interpreter and hearing-impaired student usually sit in the front of the classroom. Sign language may be a distraction at first to the class and the professor; however, the initial curiosity of the class soon wanes and the professor adapts easily to the interpreter's presence. Interpreters who are certified by the Registry of Interpreters for the Deaf subscribe to a strict code of ethics that requires confidentiality of private communications and honesty in interpretation or transliteration.

Most hearing-impaired students use note takers in class because it is difficult to follow an interpreter or to speechread and take notes at the same time. Some hearing-impaired students may have language and vocabulary deficiencies. Note takers should introduce themselves to the professor at the beginning of the term. They can make arrangements for appropriate seating and discuss specialized vocabulary or technical terms that will be used.

Most hearing-impaired students can be evaluated in the same way as other students on written tests. If the method of evaluation is oral, the interpreter can interpret the deaf student's answers for the instructor.

Assumptions should not automatically be made about a hearing-impaired student's ability to participate in certain types of classes. Hearing-impaired students may be able to learn much about music styles, techniques, and rhythms by observing a visual display of the music on an oscilloscope or similar apparatus or by feeling the vibrations of music. Some hearing-impaired students will have enough residual hearing so that amplification through hearing aids, earphones, public address systems, or personal FM transmitter/receiver units will allow participation. It is always best to discuss with the student the requirements of a class and to determine if there are ways that the materials can be modified so that the student can participate in what may become an exciting learning experience for all concerned.

Common Accommodations
The following list includes examples of accommodations that are commonly used by students with a hearing impairment. Not all students with a hearing impairment are eligible to receive all of following listed accommodations, nor are they limited to those listed when receiving accommodations. 

· Note-takers 

· Specific seating 

· Assistive listening devices 
· Sign language interpreters: An interpreter facilitates communication between a deaf or hard of hearing individual and a hearing individual. Their role is similar to a foreign language translator, who bridges the communication gap between two parties. Interpreters assist deaf or hard of hearing people with understanding communication not received aurally. Interpreters also assist hearing people with understanding messages communicated by deaf or hard of hearing individuals. Sign language interpreters use language and finger spelling skills; oral interpreters silently form words on their lips for speech reading. Interpreters will interpret all information in a given situation and also be the voice of deaf people, if requested. Sign Language Interpreters may sign in American Sign Language (ASL), Pidgin Signed English (PSE), Signed Exact English (SEE), or Conceptually Accurate Signed English (CASE), depending upon the need of the student.

· Captionist (CART): All spoken communication in the classroom is manually transcribed by a captionist, typically using a computer. With minimal delay, information is transmitted by the captionist to the student's computer or a monitor where the student then reads the transcript. The information can also be displayed on a video monitor, printed out as a rough transcript, captured on a floppy disk, or printed in Braille. 

Tips for Positive Communication
· Include a disability statement in your course syllabus and repeat it during the first class meeting.  There are sample syllabi statements found on the Services for Students with Disabilities website:  http://ssd.uindy.edu - Faculty Resources - Syllabus Statement.

· Attract the attention of the hearing-impaired student before speaking with a cue such as a tap on the shoulder or wave.

· Face the person while talking (try to avoid facing the chalkboard while speaking).

· Speak clearly and naturally without exaggerating lip movements or volume.

· Avoid standing in front of a light source like a window -- the glare from behind makes it difficult to read lips.

· Do not chew gum, smoke, or otherwise obstruct the area around your mouth with your hands or other objects that interfere with speech reading.

Suggested Classroom Accommodations
· Communicate necessary classroom accommodations and testing adaptations early in the semester (within the first couple of class days).

· Contact Services for Students with Disabilities (788-6153) to verify a student's vision impairment if there is question about eligibility.

· Seat hearing-impaired students where there is an unobstructed view of the professor.

· Try to repeat comments and questions asked by other students who are not in the range of vision of the hearing-impaired student.

· Use visual media (especially overhead projectors or PowerPoint) as much as possible -- they are effective tools.

· Try to use films which are closed captioned. 

· Prepare a brief course outline, a syllabus, and a list of learning objectives for the class ahead of time.

· Supply a list of technical terminology or specialized vocabulary to the interpreter and the hearing-impaired student before the lecture.

· Assure the conveyance to hearing-impaired students of important information like class cancellations, class relocation, assignments, and tests by stating the details in writing in a hand-out and on the chalkboard.

· Establish a system of getting messages to hearing-impaired students -- especially if a note taker or interpreter is not given advance notice of class cancellations and changes.

· Be prepared to reword sentences when a hearing-impaired student does not understand what is being said. (Persons with hearing impairments, like most of us, are not eager to draw undue attention to themselves; therefore, they may smile in acknowledgment when in fact they have not understood.)

· Be objective when evaluating written materials from hearing-impaired students. Advise students to seek tutoring assistance from the Writing Lab when they have grammar and syntax problems and are unable to express themselves fluently.

· Direct your remarks to the hearing-impaired student, not to the note taker or interpreter. The student should have the option of watching both the speaker and the interpreter.

· Please keep in mind emergency evacuation procedures for a student with a hearing impairment.

· Face the class while speaking. Be sure that the student and the interpreter (if present) can see you while you lecture. 

· Avoiding lecturing or giving our procedural information while handing out papers. Losing eye contact with the student may also mean the loss of information for the student. 

· While the student maintains eye contact with the interpreter, it is important to remember to maintain eye contact with the student also. 

For the Sign Interpreter: 

· The student needs an unobstructed view of the sign interpreter and the instructor. Speak directly to the student and the sign interpreter will interpret your words directly. Do not expect the sign interpreter to answer for the student. However, the interpreter is available to voice the student's signed comments. 

· Pauses between topics or main ideas during your lecture will facilitate the accuracy of the interpretation and thus be better understood by the student.

· If there is only one interpreter in the classroom, he/she might need to break after 45 minutes of working. Interpreting is a highly taxing, both mentally and physically. 

· Sign Interpreters who use "teaming" share the interpretation responsibilities by taking turns signing. When one interpreter is not signing, they should still be perceived as working as an integral part of the communication process for the student. 

For the Captionist:

· In order for the student to have continuous access to the computer screen or to the person speaking and the Captionist, remember to walk around them.

· It should be in a Captionist's statement of ethics that they will not give away or sell the notes taken in class. 

· The Captionist needs to be seated at a small table near the front with access to an electrical outlet. Arrangements will have been made by the Services for Students with Disabilities to have this furniture in your classroom. If you do not see the table and chair the first day of classes, please notify SSD.

Needs of Both Sign Interpreters and Captionists: 

· Course syllabi and any new vocabulary; SSDoffice will provide copies of textbooks

· To be informed of any films, videos, or overheads to be shown in order to allow time for lighting and positioning to be arranged.

· To be informed as to whether the audiovisuals will be captioned, closed captioned, labeled, titled or scripted

· Instructors should relax and talk normally, noting that there may be lag time between the spoken message and the interpretation. 

· When referring to objects or written information, allow time for the translation to take place. Replace terms such as "here" and "there" with more specific terms, such as "on the second line" and "in the left corner." 

Accommodated Testing Administration
· Adapted testing procedures generally include the use of word processors and extended time for takings tests in a quiet place.

· Services for Students with Disabilities staff are available for consultation in test administration.

· Discuss testing arrangements with the student early in the semester to assure that the process will be smooth when it is actually time to schedule and administer tests.

Other Accommodation Considerations
· Course substitution, when necessary.

· Assistance in securing interpreter, real-time captioning, FM system, Captioned videos, amplified phone and Text Telephone access.

· Liaison with Indiana Vocational Rehabilitation Services.

· Computer lab accessibility with adapted equipment such as TTY capability and software that improves language skills.

· Text telephone access.

· TTY numbers on campus.

· Visual emergency warning system
Other Considerations for Teaching All Students with Disabilities

Collaboration: Don’t hesitate to call SSD to arrange for a three-way meeting between you, the SSD staff, and the student to work out any unresolved issues and to collaborate on the best instructional strategies for the student.  
Comprehensive Syllabus: A comprehensive syllabus with clearly delineated statements about expectation is helpful to students who need help with structure and organization.  
Expectations: Although many students with disabilities need accommodations, expect these students to perform at a level commensurate with their peers. Do not have a special grading scale or other criteria for them. 
Guided Notes on the Web: Providing students with guided notes that they can access through the Web prior to class assists them with focusing on the appropriate material. It will help them to learn more effectively in the classroom as well as take better notes.  
Inappropriate Behavior: Students with disabilities are subject to the same code of conduct required of any student at UIndy. If there are incidences of inappropriate behavior, meet privately to discuss issues of behavior and encourage students to seek help. Give concise and honest feedback about behaviors that are inappropriate. If there are situations involving threats or abusive behavior, call the University Police. If the student is so disruptive that he/she prevents you from effectively teaching your class, call the Dean of Students. You are always welcome to consult with SSD. These situations are not likely to occur, but it is wise to have a plan.

Universal Design for Learning: “Universal design is an approach to designing course instruction, materials, and content to benefit people of all learning styles without adaptation or retrofitting.” (Visit http://www.washington.edu/doit/Faculty/ for more information.) By incorporating  Universal Design principles in instruction that allow students with disabilities access to the classroom, you may also be designing instruction that works better for everyone in the class. Classes designed with this concept in mind offer a variety of methods of content presentation, flexible teaching strategies, and options for demonstrating mastery of course content.

Verification of a Disability: If you would like verification that a student has a disability, ask the student to provide you with a letter from SSD.  SSD produces these letters only for students who are registered with this office and for whom documentation of the disability is on file.
Web-Enhanced Learning: If classroom materials are available on the Web, please check with SSD or Client Services to ensure that the web format is compatible with adaptive technology.  
Adapted from Ball State University and Simmons College Offices of Disabilities
